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  ​Norwalk Public Schools is  . . .  

The most successful city school system in Connecticut.  
Norwalk students as a whole exceed state average achievement while high need students have the smallest                
achievement gap. Students’ needs and interests are met through a wide range of school and program                
choices that promote diversity and broaden achievement. All students are taught by exemplary educators in               
nurturing, safe, and attractive schools. Students read on grade level by end of grade 3, leave 8th grade                  
equipped to do rigorous high school work and graduate from high school college and career ready.  

 

Mission of SRBI 

 
Scientific Research͠Based Intervention or SRBI, is a systematic process that provides a continuum of              
assessments and research-based interventions to improve educational outcomes for all students. SRBI is             
designed to ensure that all students receive appropriate instruction by providing critical information about              
students’ instructional strengths and needs and using this information to create effective, research-based,             
instructional interventions. The ultimate goal is to increase student success through general education             
programs and to reduce the number of students who require special education. 
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                            Overview of State of Connecticut’s 

Scientific Research-Based Interventions 
Scientific Research-Based Interventions (SRBI) emphasize successful instruction for all students through           

high- quality ​core general education practices​, as well as targeted interventions for students experiencing learning,               
social-emotional or behavioral difficulties. Norwalk school professionals are expected to use interventions and the SRBI               
process to improve student academic and behavioral development as concerns arise.  

Key elements of SRBI include the following: 

• Core general education curricula that are comprehensive in addressing a range of essential competencies in each 
academic domain, culturally relevant and research-based to the extent that research exists to inform their selection or 
development  

• A school-wide or district-wide comprehensive system of social-emotional learning and behavioral supports 

• Strategies for ensuring that educators are modeling respectful and ethical behaviors, fostering student engagement 
and connectedness to school, and assessing the quality of the overall ​school climate ​so that students experience 
physical, social-emotional and intellectual safety 

• The use of research-based, effective instructional strategies both within and across a variety of academic domains 

• Differentiation of instruction for all learners, including students performing above and below grade-level 
expectations and English language learners (ELLs) 

• Universal common assessments of all students that enable teachers to monitor academic and social progress, and 
identify those who are experiencing difficulty early 

• Early intervention for students experiencing academic, social-emotional and/or behavioral difficulties to prevent the 
development of more serious educational issues later on 

• Educational decision making (academic and social/behavioral) driven by data involving students’ growth and 
performance relative to peers; data are carefully and collaboratively analyzed by teams of educators (e.g., data teams, 
early intervention teams), with the results applied not only to inform instruction for individual students, but also to 
evaluate and improve core general education practices and the overall efficacy of interventions 

• A continuum of support that is part of the general education system, with increasing intensity and/or 
individualization across multiple tiers 

• A systemic school-wide or district-wide approach to core educational practices in which teachers within a grade use 
the same ​common formative assessments ​for all students (academic and social/behavioral); address the same 
curricular and social-emotional competencies,; and share the same behavioral expectations, assessments, curricular 
and social-emotional competencies and behavioral expectations also are well-coordinated across all grades.  (From 
Connecticut’s Framework for RTI​, August 2008) 

Retrieved from: ​https://portal.ct.gov/-/media/SDE/SRBI/SRBI_Full_Document.pdf?la=en 
 
 
 

 
 
 

https://portal.ct.gov/-/media/SDE/SRBI/SRBI_Full_Document.pdf?la=en
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Criteria for Student Placement  
When a student fails to respond to Tier I differentiated instruction, and data indicate that the student is behind in grade                     
level expectations and benchmarks for his or her academics or behavior, then a teacher, staff member, or parent will                   
request assistance from the school-based SRBI team and the appropriate form will be completed by the teacher or staff                   
member. Tier II and Tier III interventions may be necessary, in addition to the Tier I differentiated instruction that is                    
provided in the classroom, to assist the student in making progress back to grade level expectations. 
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Assessment Tools for Literacy & Math 
*District assessment plan indicates which of the following universal screens/benchmarks are required 

 
 

Grades 

Universal Screens/Benchmarks 
To be given at least 2- 3 times/year 

Progress Monitoring/ 
Diagnostic Tools 

Choices should include one or more of these 
Daily, weekly, bi-weekly,  
as appropriate/needed 

Pre-Kindergarten ǒ PELI (Preschool Early Literacy Indicators)  
ǒ DOTS (Documentation and Observation for 

Teaching System) 
ǒ PAF (Preschool Assessment Framework) 

ǒ PELI (Preschool Early Literacy Indicators- 
Quick Checks) 

ǒ DOTS (Documentation and Observation 
for Teaching System) 

Grades K - 2 Literacy 
ǒ mCLASS DIBELS  
ǒ Kindergarten Survey (State of CT) 
ǒ Writing Prompts/rubrics 
ǒ Representing Phonemes With Letters (RPL)  
ǒ CORE Phonics Survey 
ǒ Spelling Inventory: Words Their Way  
ǒ TCRWP Sight Word Assessment  
ǒ Informal Reading Inventories 

(Ekwall/Shanker, BRI) 
ǒ San Diego Quick Assessment  
ǒ Text Reading Comprehension (TRC) 

 
Math 

ǒ GoMath Benchmark Assessment  
ǒ GoMath Prerequisite Skills Inventory 

Literacy 
ǒ mCLASS DIBELS Progress Monitoring 

Measures 
ǒ CORE Phonics Survey 
ǒ Writing prompts/rubrics 
ǒ Common Formative Assessments/ 

Short Cycle Assessments (CFA’s/SCA’s)  
ǒ Curriculum-Based Unit Tests 
ǒ Spelling: Words Their Way  
ǒ Phonological Awareness Skills Test 

(PAST) 
ǒ TCRWP Sight Word Assessment 
ǒ Running Records 
ǒ *Computer-based Learning Tools 
ǒ Text Reading Comprehension (TRC) 

 
Math 

ǒ Common Formative Assessments/Short 
Cycle Assessments (CFA’s/SCA’s) 

ǒ Curriculum-Based Unit Tests  
ǒ easyCBM (www.easycbm.com) 
ǒ *Computer-based Learning Tools 

Grade 3 Literacy 
ǒ mCLASS DIBELS 
ǒ NWEA MAP Growth 
ǒ SBAC  
ǒ Writing Prompts/rubrics 
ǒ Representing Phonemes With Letters (RPL)  
ǒ CORE Phonics Survey 
ǒ Spelling Inventory: Words Their Way  
ǒ TCRWP Sight Word Assessment  
ǒ Informal Reading Inventories 

(Ekwall/Shanker, BRI) 
ǒ San Diego Quick Assessment 
ǒ Text Reading Comprehension (TRC) 

  
Math 

ǒ NWEA MAP Growth 
ǒ SBAC  
ǒ GoMath Benchmark Assessment 

Literacy 
ǒ mCLASS DIBELS Progress Monitoring 

Measures  
ǒ CORE Phonics Survey 
ǒ Writing prompts/rubrics 
ǒ Common Formative Assessments/ 

Short Cycle Assessments (CFA’s/SCA’s)  
ǒ Curriculum-Based Unit Tests 
ǒ Spelling: Words Their Way  
ǒ Phonological Awareness Skills Test 

(PAST) 
ǒ TCRWP Sight Word Assessment 
ǒ Running Records 
ǒ *Computer-based Learning Tools 
ǒ Text Reading Comprehension (TRC) 

 
Math 

ǒ Common Formative Assessments/Short 
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ǒ GoMath Prerequisite Skills Inventory Cycle Assessments (CFA’s/SCA’s) 
ǒ Curriculum-Based Unit Tests  
ǒ easyCBM (www.easycbm.com) 
ǒ *Computer-based Learning Tools 

Grades 4-5 
  

Literacy 
ǒ NWEA MAP Growth 
ǒ SBAC  
ǒ Writing Prompts/rubrics 
ǒ CORE Phonics Survey 
ǒ Spelling Inventory: Words Their Way  
ǒ Informal Reading Inventories 

(Ekwall/Shanker, BRI) 
ǒ San Diego Quick Assessment 
ǒ Running Records 

 
 

Math 
ǒ NWEA MAP Growth 
ǒ SBAC  
ǒ GoMath Benchmark Assessment  
ǒ GoMath Prerequisite Skills Inventory 

Literacy 
ǒ aimswebPLUS Progress Monitoring 

Measures 
ǒ DIBELS Progress Monitoring Measures 

(https://acadiencelearning.org/) 
ǒ CORE Phonics Survey 
ǒ Writing prompts/rubrics 
ǒ Common Formative Assessments/Short 

Cycle Assessments (CFA’s/SCA’s) 
ǒ Curriculum-Based Unit Tests 
ǒ Running Records 
ǒ *Computer-based Learning Tools 

 
 

Math 
ǒ aimswebPLUS Progress Monitoring 

Measures  
ǒ Khan Academy 
ǒ Common Formative Assessments/Short 

Cycle Assessments (CFA’s/SCA’s)  
ǒ Curriculum-Based Unit Tests  
ǒ *Computer-based Learning Tools 

Grades 6-8                                   Literacy 
ǒ NWEA MAP Growth 
ǒ SBAC  
ǒ PSAT 8/9 
ǒ Reading Inventory (RI) 
ǒ Phonics Inventory (PI) 
ǒ Writing Prompts/rubrics  
ǒ CORE Phonics Survey 
ǒ Spelling Inventory: Words Their Way  
ǒ Informal Reading Inventories 

(Ekwall/Shanker, BRI) 
ǒ San Diego Quick Assessment 
ǒ Running Records 

 
Math 

ǒ NWEA MAP Growth 
ǒ SBAC  
ǒ Math Inventory (MI) 

Literacy 
ǒ aimswebPlus Progress Monitoring 

Measures 
ǒ DIBELS Progress Monitoring Measures 

(https://acadiencelearning.org/) 
ǒ CORE Phonics Survey 
ǒ Writing prompts/rubrics 
ǒ DIBELS Progress Monitoring 

(https://acadiencelearning.org/) 
ǒ Common Formative Assessments/Short 

Cycle Assessments (CFA’s/SCA’s) 
ǒ Curriculum-Based Unit Tests 
ǒ Running Records 
ǒ *Computer-based Learning Tools 

 
Math 

ǒ aimswebPLUS Progress Monitoring 
Measures 

ǒ Khan Academy 
ǒ Common Formative Assessments/Short 

Cycle Assessments (CFA’s/SCA’s)  
ǒ Curriculum-Based Unit Tests  
ǒ *Computer-based Learning Tools 

Grades 9-10              Literacy 
ǒ NWEA MAP Growth  
ǒ PSAT 8/9 
ǒ Writing prompts/rubrics 
ǒ Reading Inventory (RI) 
ǒ Phonics Inventory (PI) 

Literacy 
ǒ aimswebPLUS Progress Monitoring 

measures 
ǒ Khan Academy 
ǒ CORE Phonics Survey 
ǒ Writing prompts/rubrics 

 
 
 

https://acadiencelearning.org/
https://acadiencelearning.org/
https://acadiencelearning.org/
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ǒ  Informal Reading Inventories 
(Ekwall/Shanker, BRI) 

ǒ San Diego Quick Assessment 
ǒ Running Records 

 
 
                              Math 

ǒ NWEA MAP Growth 
ǒ SBAC  
ǒ PSAT 
ǒ Math Inventory (MI) 

ǒ DIBELS Progress Monitoring off-level 
measures (https://acadiencelearning.org/) 

ǒ Common Formative Assessments/Short 
Cycle Assessments (CFA’s/SCA’s) 

ǒ Curriculum-Based Unit Tests 
ǒ Running Records 
ǒ *Computer-based Learning Tools 

 
 

Math 
ǒ aimswebPLUS Progress Monitoring 

Measures 
ǒ Khan Academy 
ǒ Common Formative Assessments/Short 

Cycle Assessments (CFA’s/SCA’s)  
ǒ Curriculum-Based Unit Tests  
ǒ *Computer-based Learning Tools 

Grades 11-12 ǒ SAT  
ǒ PSAT/NMSQT 
ǒ Informal Reading Inventories 

(Ekwall/Shanker, BRI) 
ǒ Writing prompts/rubrics 
ǒ San Diego Quick Assessment 
ǒ Running Records 

ǒ Common Formative Assessments/Short 
Cycle Assessments (CFA’s/SCA’s) 

ǒ Writing prompts/rubrics 
ǒ aimswebPlus Progress Monitoring 

Measures 
ǒ Khan Academy 
ǒ Curriculum-Based Unit Tests 
ǒ *Computer-based Learning Tools 
ǒ Running Records 

* Software Learning Tools are including, but not limited to: Lexia Core 5, READ180,  
MATH180, Xtramath,, Prodigy, Read Theory, myON, Achieve 3000 
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Designated Supports 

 
What Are Designated Supports?  
Designated supports are those features available for use by any student for whom the need has 
been indicated by an educator (or team of educators with parent/guardian and student). Scores 
achieved by students using designated supports will be included for federal accountability purposes. 
It is recommended that a consistent process be used to determine these supports for individual students. 
All educators making these decisions should be trained in the process and should be made aware of the 
range of designated supports available. 
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Assessment Strategies for Behavior & Social/Emotional 

Grade Universal Screening Options Progressing Monitoring Options 

Pre-K ǒ Attendance Data (PowerSchool) 
ǒ ASQ-SE (Ages & Stages Questionnaire 

Social/Emotional Screening) 
ǒ ASQ-3  (Ages & Stages Questionnaire) 
ǒ DOTS (Documentation and Observation for 

Teaching System) 
 

ǒ PowerSchool Data 
ǒ Incident Tracking Reports  
ǒ Student Observation through Behavior Tracking 

Form(s) + 
ǒ Behavior Support Plan 
ǒ Home/ School Communication Log + 
ǒ DOTS  (Documentation and  Observation for 

Teaching System) 
ǒ SWIS (School-wide Information System) 

K-5  ǒ Attendance Data (PowerSchool) 
ǒ Suspension Data (PowerSchool) 
ǒ Office Disciplinary Referrals  
ǒ Teacher Rating Scale 
ǒ Effort Rating within Personal/Social 

Development on Progress Report 
 
 

ǒ PowerSchool data 
ǒ Time on task sheets +  
ǒ Check-In/ Check- out point sheets 
ǒ Student Observation through Behavior Tracking 

Form(s) + 
ǒ Behavior Support Plan 
ǒ Home/School Communication Log + 
ǒ Student Work Samples/ Grades 
ǒ SWIS (School-wide Information System) 

 

6-8 ǒ Attendance Data (PowerSchool) 
ǒ Suspension Data (PowerSchool) 
ǒ Office Disciplinary Referrals  
ǒ Teacher Rating Scale  

 
 

ǒ PowerSchool data 
ǒ Time on task sheets + 
ǒ Check-In/ Check- out point sheets 
ǒ Student Observation through Behavior Tracking 

Form(s) + 
ǒ Behavior Support Plan 
ǒ Home/School Communication Log + 
ǒ Student Work Samples/ Grades 
ǒ SWIS (School-wide Information System)  

9-12 ǒ Attendance Data (PowerSchool) 
ǒ Suspension Data (PowerSchool) 
ǒ Office Disciplinary Referrals (PowerSchool) 
ǒ Teacher Rating Scale  

 
 
 

ǒ PowerSchool data 
ǒ Time on task sheets + 
ǒ Check-In/ Check- out point sheets 
ǒ Student Observation through Behavior Tracking 

Form(s) + 
ǒ Behavior Support Plan 
ǒ Home/School Communication Log + 
ǒ Student Work Samples/ Grades 
ǒ SWIS (School-wide Information System)  

                                             + See appendix for samples of forms  
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Additional Strategies For PreK-12  
Environment/Scheduling 
Provide clear work area 
Quieter work space 
Remove distracting materials 
Provide written or visual schedule 
Multi-sensory presentation of information  
Post assignments/homework 
Get class/student attention prior to speaking  
Slow down speech rate 
Make clear transitions during class 
activities  
Minimize or structure transitions 
Provide motor breaks 
Use labels and visual representations 
Use angled working surface (use of binder)

 
Assignments 
Monitor/check student work 
Shorten tasks 
Provide assignment choices 
Hands-on-learning activities 
Do critical parts of assignment in school 
Prioritize task activities 
Use combination oral/written assignments 
 Give additional practice 
Provide word bank / personal dictionaries  
Have student paraphrase 
Break long-term projects into smaller 
chunks 
Provide alternative materials 
Teach prioritization skills 
Use uncluttered assignment formats 
Use spatially cued formatting 
Highlight important words and concepts 
 

 
 

 
 

 

Instructional Strategies  
Teach test-taking strategies Provide 
notes/outlines to student Provide concrete 
examples 
Use graphic/visual organizers color code 
Chunk information 
Compact curriculum 
Analyze task 
Provide multi-sensory instruction Use 
tracking strategies for reading  
Provide templates for written work 
Use word retrieval prompts Provide word 
banks 
Anchor new concepts 
Use think-alouds 
Cue/Prompt 
Extra practice/extra time 
Use shorter independent work periods  
Highlight/underline 
Use graph paper/lined paper 
Personalize examples 
Pre-teach/re-teach content and vocabulary 
Provide review/lesson closure 
Use manipulatives and models 
Use memory strategies 
Practice with computer supported 
instruction  
Restate information/directions 
Teach note-taking  
 
Tests/Quizzes/Assessments 
Provide extra time 
Give prior notice of test 
Preview/Review test procedures Rephrase 
test questions/directions  
Provide test study guides 
Allow open book/notebook test 
Provide alternative tests 
Complete test sections at various times  
Complete part of test in writing/part orally 
Simplify test vocabulary 
Reduce multiple choice distractors 
Provide word bank 
Spatially cued format 

Behavior  
Teach class rules 
Allow breaks between tasks  
Cue expected behavior  
Provide de-escalation strategies 
Post PBIS rules 
Use of anxiety/stress reducer  
Model desired behavior 
Provide role play activities  
Use nonverbal signals  
Provide verbal reminder  
Provide positive social 
reinforcement 
Establish in class/in school reward 
system 
Offer responsibilities 
Have parent/guardian sign 
homework/planner 
Refer to support staff  
 
Grading  
Provide extra credit options 
Grade improvement (retakes) 
No handwriting penalty; use 
technology options 
No spelling penalty except on final 
copy  
Pass/fail option  
 
Organization 
Use assignment book/pad 
Provide extra space for work 
Use binder/organization system 
Use folders to hold work 
Keep extra materials, like pencils, in 
class  
Post assignments 
List sequential steps 
Conduct binder/locker/cubby clean 
out  
Provide study outlines  
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SRBI/ RTI/ MTSS 
 
Tier 1: All children receive high-quality, differentiated instruction delivered by school staff. 
Universal/benchmark assessments are in place to monitor progress and drive instruction. 100% of students are 
covered by Tier 1 instruction.  
  
Tier 2: Students are place in Tier 2 based on their scores from a universal/benchmark assessment and their 
teacher’s recommendation. These students should receive instructional interventions in addition to regular 
classroom instruction. The goal is for these students to “close the gap” so they can move back into Tier 1.  
  
What does this look like?  
  
·     Elementary: Before/after school help, academic intervention lessons during unscheduled time, specialized 
reading and/or math program (Read 180, Math 180), school-based support groups, home visits, collaboration 
with outside agencies, individual conferences, observations.  
·     Middle School: Flexible scheduling/ change in schedule, audio books, leveled texts, specialized reading 
and/or math program (Read 180, Math 180), school-based support groups, home visits, collaboration with 
outside agencies, individual conferences, observations.  
·     High School: Academic support during study hall or before/after school schedule, specialized reading 
and/or math program (Read 180, Math 180), school-based support groups, home visits, collaboration with 
outside agencies, individual conferences, observations.  
  
Tier 3: Students should have similar teacher to student ratio with highly explicit interventions and instruction 
from teachers with expertise in the area(s) of need with more frequent progress monitoring.  
  
What does this look like? 
·     Supplemental reading/math instruction, more intensive schedule/class change, specialized reading and/or 
math program (System 44, Math 180), possible referral for a FBA (Functional Behavioral Assessment), 
possible referral for intensive in-home supports, possible referral for after-school programming.  
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SRBI Process Defined TIER I 

 

TIER I  
From CT Framework for RTI, 

August 2008 

Additional Considerations for 
English Language Learners 

  (adapted from Brown & Doolittle, 2008, 
   unless otherwise noted) 

Focus  General education core practices Achievement is defined as an increase in 
English language acquisition and improvement 
in classroom academic performance. 

Setting Ệ General education classrooms 
Ệ Positive and safe school climate 

May include: 
Ệ general education classrooms 
Ệ bilingual education classrooms 
Ệ dual language classrooms 
Ệ ESL pull-out or push-in models 
Ệ sheltered content classrooms 

Curriculum and 
Instruction  

Curriculum and instruction is: 
Ệ research​É​based 
Ệ aligned with the Common Core 

State Standards and student 
outcomes 

Ệ differentiated 
Ệ culturally responsive 
Ệ inclusive of a comprehensive 

system of social/emotional 
learning and behavioral supports 

Curriculum and instruction includes best ESL 
instructional practices (Klingner, 2005): 
Ệ alignment with ELL standards 
Ệ culturally responsive curriculum and 

instruction (not an add-on) 
Ệ explicit and linguistically appropriate 

instruction; attention to language forms and 
functions 

Ệ instruction in the native language, as 
appropriate 

Interventions Differentiation of instruction within 
the general education classroom 
includes: 
Ệ flexible small groups 
Ệappropriate instructional materials 

matched to students’ needs and 
abilities 

Interventions should: 
Ệ build background knowledge 
Ệ use strategies appropriate for instructing 

ELLs; e.g.: 
o ​Total Physical Response (TPR) 
o ​visuals 
o ​realia (real objects) 
o ​modeling 
o ​repetitive language 
o ​gestures 

Ệ include language activities and explicit 
instruction in: 
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o ​phonological awareness 
o ​the alphabet code 
o ​vocabulary development 
o ​comprehension strategies 

Ệ utilize strategies of the Sheltered Instruction 
Observation Protocol (SIOP) Model 
(Echevarria, Vogt, Short, 2007)  

Interventionists General education teachers 
with collaboration from school 
specialists 

Staff may also include: 
Ệ certified ESL teachers 
Ệ staff specifically trained to provide 

developmentally, culturally, linguistically 
and experientially appropriate instruction 
and assessment to all students 

Assessments and 
Progress Monitoring 

ỆUniversal common assessments 
of all students at least three 
times per year (benchmark data) 
to monitor progress and identify 
students in need of intervention 
early 
ỆCommon assessments to guide 

and differentiate instruction 
ỆData to evaluate and monitor the 

effectiveness of the behavioral 
system (e.g., attendance rates, 
discipline referrals), overall 
quality of school climate, and 
socialÉemotional learning (e.g., 
school attachment, 40 
Developmental Assets, 
graduation rates) 
ỆAdditional assessments of certain 

individual students (e.g., 
checklists, observations, 
diagnostic assessments) as 
warranted 

Ệ Progress monitoring tools or curriculum- 
based measurements (CBM) for ELLs 
should be normed on populations that 
include ELLs (Echevarria & Vogt 2011). 

ỆCompare universal screening and progress 
monitoring information of ELLs to other 
“true peer” ELLs since their rate of progress 
cannot be compared to that of the 
English-only group (Echevarria & Vogt 
2011). 

ỆConsider student accents and pronunciations 
when scoring assessments given in English 
and appropriate interpretations should be 
provided when words are mispronounced. 
Do not penalize students for dialect features 
(Vaughn & Ortiz, 2010). 

ỆConsider that students may be acquiring 
word meaning while acquiring word 
reading and, thus, early oral reading fluency 
may proceed at an expected rate (while 
students are focusing on word reading) and 
then later proceed at a lower than expected 
rate  when students are focusing more on 
word meaning (Vaughn 
& Ortiz, 2010). 

ỆConsider assessments that are available in 
multiple languages to determine L1 (native 
language) literacy (Vaughn & Ortiz, 2010). 

 
 
 



 

 

ê

Ệ Establish a progress monitoring schedule 
aligned with instructional intensity. 

Ệ Interpret data using multiple indicators to 
gain a full understanding of student growth 
and progress. 

Data Analysis 
and Decision 
Making 

District, school and 
grade/content area data teams: 
Ệdistrict data team analyzes data 

across schools within a district 
Ệschool data team analyzes 

benchmark data within a school 
to establish the overall efficacy of 
curriculums, instruction, school 
climate and system of 
socialÉemotional learning and 
behavioral supports for all 
students, and monitors fidelity of 
implementation 
ỆgradeÉlevel/content area data 

teams analyze common 
assessments to improve and 
differentiate instruction within a 
grade or course, and identify 
individual students in need of 
Tier II academic or behavioral 
intervention 

District, school and grade/content area data 
teams: 
Ệdistrict data team analyzes data across 

schools within a district 
▪ include qualified ESL staff 
▪ consider ELL needs by answering the 

following when analyzing student data: 
-Is scientifically-based instruction in 

place for the target student and 
consideration given to his/her cultural, 
linguistic, socioeconomic and experiential 
background? 

- Is instruction targeted to the student’s  
   level of English proficiency? 
-  Is the concern examined within the  
   context (i.e., language of instruction,  
    acculturation)? 
-  Is language proficiency monitored  
   regularly?  If a student is in a dual  
   language program, L1 proficiency should  
   also be monitored. 
 - Has the ecology of the classroom and  
   school been assessed (i.e.,immigration  
   patterns, culture, socioeconomic status,  
   educational history)? 
 - Have specific Tier 1 SRBI interventions  
   that are culturally, linguistically and  
   experientially appropriate been  
   developed? 
  - Are assessments technically sound,  
    valid, and used appropriately for ELLs? 
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SRBI Process Defined TIER II 

TIER II  
From CT Framework for RTI, 

August 2008 

Additional Considerations for  
English Language Learners 

(adapted from Brown & Doolittle, 2008) 
Focus Students failing to meet important 

academic benchmarks or 
social/behavioral expectations, who 
have not responded to Tier I core 
practices 

Achievement is at a lower level and substantially 
lower rate when compared to “true peers” (same 
levels of language proficiency, acculturation, 
and educational background) 

Setting General education classrooms or 
other general education locations 
within a school (e.g., library, 
reading lab, math lab, writing 
center) 

Small group setting to improve student 
progress. 
May include: 
Ệ general education classrooms or other 

general education locations within a school 
Ệ bilingual education classrooms 
Ệ dual language classrooms 
Ệ ESL pull-out or push-in programs 
Ệ sheltered content classrooms 

Interventions Interventions should be: 
Ệ shortÉterm (e.g., eight to 20 

weeks) 
Ệwell matched to students’ specific 

academic, socialÉemotional, 
and/or behavioral needs 

Ệ delivered to homogeneous groups 
(i.e., students with similar needs) 

Ệwith a teacher: student ratio up to 
1:4 or 1:6 

Ệ implemented with fidelity 
Ệ supplemental to core program, and 

based on the Common Core State 
Standards 

Interventions for ELLs may include 
(Echevarria & Vogt, 2011): 
Ệ the option of different curriculum from Tier I 

(time and intensity): “Materials that did not 
meet a student’s needs in regular classroom 
instruction or in a Tier I intervention will not 
magically meet his or her needs in Tier II” 

Ệ systematic and explicit instruction with 
modeling, multiple examples and feedback 

Ệ academic language and vocabulary instruction 
with multiple opportunities to practice 

Ệ frequent structured opportunities to 
develop oral language 

Ệ specific reading and math skills as 
determined by assessment data 

Ệ reading, writing, listening, and speaking in 
authentic contexts (e.g., reading books, writing 
for authentic purposes, and role- play to 
develop oral language) 

Ệ reinforcement, repetition, practice and 
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redundancy of vocabulary, skills, and strategies 
taught in core reading and math lessons 

 Interventionist  ▪ General education teachers 
▪ Specialists or other interventionists 

trained for Tier II intervention 

▪ Teachers who have been trained and who understand 
the relationship between assessment and intervention 

▪ Staff who can ensure that culturally and 
linguistically appropriate classroom instruction is 
provided 

 Assessment and 
Progress Monitoring  

▪ Frequent progress monitoring (e.g., 
minimum biweekly) using 
assessment tools that accurately 
target students’ focus area for 
improvement 

▪ Progress monitoring tools must be 
feasible and technically adequate to 
administer multiple times to assess 
student growth 

▪ Additional assessments of certain 
individual students (e.g. observations, 
diagnostic assessments) 

Districts should make a concerted effort to (Brown, 
et.al., 2010): 
▪ assess students’ language skills in L1 and L2 to 

provide an appropriate context regarding evaluation of 
current levels of performance 

▪ use reliable and valid tools to identify and monitor 
students’ needs for instructional support in reading 
in both L1 and L2 

▪ plan instructions based on what you know about 
the student’s performance and literacy experiences 
in L1 and L2 and teach for transfer if needed 

 Data Analysis and 
Decision Making 

Teacher support/intervention teams that 
may overlap with Tier I data teams: 
▪ should include core team members 

(e.g., school principal, general 
educators, reading/language arts 
consultant, school psychologist and a 
special educator) as well as additional 
members depending on individual 
student’s needs (e.g., ESL teacher, 
math specialist, school social worker) 

▪ match appropriate Tier II 
interventions to students’ needs 

▪ select appropriate progress 
monitoring tools 

▪ analyze progress monitoring data 
▪ modify or substitute new 

interventions as needed 
▪ identify students not responding to Tier 

II efforts 
▪ conduct extensive analysis and 

application of data from Tier II 
interventions to document 
effectiveness of interventions 

▪ help monitor fidelity of 
implementation of Tier II 
interventions  

Key questions to consider for ELLs (Echevarria 
& Vogt, 2010): 
▪ Does the child’s learning rate appear to be lower than 

that of an average learning “true peer”? (​see page 5 
for more on true peers) 

▪ If the student is enrolled in a dual language 
program, which language(s) will be used to 
provide Tier II intervention? 

▪ Who will be the Tier II interventionist? 
▪ How will the classroom teacher or 

interventionist & ESL teacher collaborate? 
▪ What assessments can we use to measure both 

language and academic progress? 
▪ Despite possible language barriers, how can we best 

communicate to parents about their children’s 
progress in Tier II? 

▪ If additional assessments are used, are the instruments 
technically sound, valid, and used appropriately for the 
ELL? 

▪ Is scientifically-based instruction in place for the 
target student and consideration given to his/her 
cultural, linguistic, socioeconomic and experiential 
background? (Brown & Doolittle, 2008) 
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SRBI Process Defined Tier III 
 

TIER III  
From CT Framework for RTI, 

August 2008 

Additional Considerations for English 
Language Learners 

(adapted from Brown & Doolittle, 2008, 
unless otherwise noted) 

Focus Students failing to meet important 
academic benchmarks or 
social/behavioral expectations who 
have not responded to Tier I or Tier II 
efforts. 

Student achievement continues both at a 
lower level than true-peers and occurs at a 
substantially slower rate. The student 
requires more individualized instruction in 
order to learn. 

Setting General education classrooms or 
other general education locations 
within a school (e.g., library, reading 
lab, math lab, writing center) 

(Same as for all students) 

Interventions  Appropriate shortÉterm (8 to 20 
weeks) interventions: 
ỆwellÉmatched to students’ specific 

academic, social/behavioral 
needs 

Ệmore intensive or individualized 
than Tier II interventions 

Ệdelivered to homogeneous groups 
(i.e., students with similar needs) 

Ệteacher: student ratio up to 1:3 
Ệimplemented with fidelity 
Ệsupplemental to core program and     

based on the Common Core State      
Standards 

Interventions can include the option of 
receiving modified curriculum from 
Tiers I and II: 
Ệ curriculum and instruction address the 

specific learning needs 
Ệ progress is carefully and frequently 

monitored 
Ệmay include new and different reso 

Interventionist  Specialists or other 
interventionists trained for Tier III 
intervention (including general 
educators with appropriate 
training) 

Staff should have adequate training 
working with ELLs and may include: 
Ệ special education teacher or related 

service provider 
Ệ general education teacher responsible for 

integrating all tiers of instruction into the 
classroom 

All service providers must collaborate 
with the ELL staff 
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Assessments and 
Progress Monitoring  

Very frequent progress monitoring 
(e.g., minimum weekly) using 
assessment tools that accurately 
target students’ focus areas for 
improvement 

ỆProgress monitoring tools must be 
feasible and technically adequate 
to administer multiple times to 
assess student growth 

ỆAdditional assessments of certain 
individual students as warranted 
(e.g., diagnostic assessments, 
comprehensive evaluation) 

Ệ Standardized cognitive and academic 
assessment should be conducted to 
identify processing profile 

Ệ Should include a native language 
assessment 

Ệ Interpret standardized test data within 
the context of student’s language 
proficiency and acculturation 

Data Analysis and 
Decision Making  

Teacher support/intervention teams 
(as in Tier II): 
Ệdecide how to choose, individualize 

and intensify interventions for 
students receiving Tier III 
interventions 

Ệselect appropriate progress 
monitoring tools 

Ệanalyze progress monitoring data; 
modify or substitute new 
interventions as needed 

Ệ��identify students not responding 
to Tier III efforts 

Ệconduct extensive analysis and 
application of data from Tier III 
interventions to document 
effectiveness of interventions; 
and 

Ệhelp monitor fidelity of 
implementation of Tier 
III interventions 

Guiding Questions: 
ỆDoes the student differ from “true peers” in 

the following ways: – Level of 
performance? – Learning slope? 

ỆWhat are the child’s functional, 
developmental, academic, linguistic, and 
cultural needs? 

Ệ If additional assessments are used, are the 
instruments technically sound, valid, and 
used appropriately for the ELL? 

ỆAre test results interpreted in a manner 
that considers a student’s language 
proficiency in L1 and L2 and his/her 
level of acculturation? 

ỆDo assessments include information in 
the student’s home language and 
English? 

ỆHas the student received continuous 
instruction (i.e., absences do not make 
up a good portion of the student’s 
profile)? 
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                                                             ��SRBI Meeting Protocols 
 
SRBI/RTI  teams use a standard protocol approach to interventions both at Tier 2 and Tier 3 (Fuchs, 2003), 
selecting from among strategies that are research based, highly scripted, and targeted to particular types of 
instructional problems. Methods for implementing the strategy are planned by identifying instructional groups 
and the frequency and duration of the interventions.  
 

 
 
 
Before the Meeting 

  
Ῐ SRBI/ RTI teams are often organized into grade-level: that include a building administrator, teachers 

from that grade level/department, the individuals who provide the tiered interventions, the school 
psychologist, social worker, ELL teacher, and the individual who manages benchmark and 
progress-monitoring data (data manager/SRBI coordinator). 
 

Ῐ After 6 -8 weeks of data collection (a minimum of 3 measures of the same skill or behavior), teacher 
requests assistance by completing a forms on Frontline RTI or by submitting the completed form(s) to 
the building designee:  SRBI Request for Assistance - Elementary Level or SRBI Request for 
Assistance - Secondary Level (found under Student tab, Data Collection Forms), Parent Questionnaire 
(if needed), and SRBI Parent/Student Meeting Invitation Letter (if needed) +. Upload or attach student 
data related to the area(s) of concern (universal screenings, progress monitoring data, writing samples, 
behavior charts, etc.) to the form.  (Spanish versions for parents are included in the appendix.) 
  

Ῐ Building designee arranges for meeting logistics, such as scheduling, and often acts as facilitator of the 
meeting or appoints another team member for that role.  
 

Ῐ Teacher informs the parent/guardian of the concern and provides data that supports the issue that will  
 be discussed at the SRBI meeting.  
 

Ῐ Options 1:  SRBI meetings can be held one day, every six weeks. Teachers sign up for 15 minute slots 
to discuss students when they request assistance.  
 

Ῐ Option 2:  SRBI meetings can be held during a grade level/department meeting/faculty meeting on a 6 
week rotating basis.  
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During the Meeting 
 

Ῐ Use the guiding questions below during the program review (tier 1, 2, or 3) to define the concern, 
analyze the data, determine the implementation of intervention, and evaluate which tools to use to 
determine student progress. 
 

Ῐ Record the minutes of the meeting on Frontline RTI Meeting Results (found under Student 
tab-Schedule Tasks-Meeting Results) or Meeting Summary Report +. 
 

Ῐ Complete Frontline RTI To Do Tasks and Intervention Services (New Intervention) (found under 
Student tab-Interventions) or To Do Tasks and Intervention Services (New Intervention) +. 

 
Ῐ Define:  

What are the student’s strengths and interests?  (e.g., learning style, curriculum areas, outside hobbies) 
What concerns do you have about the student? 
Are there any health or attendance concerns that may impact student’s progress? 
Are there documented concerns of behavior that interfere with the student’s ability to access the 
curriculum? 
Have you discussed your concerns with the student and student’s parent(s)? 
What input has the student and/or family provided?  
Is the student enrolled in interventions such as READ 180, MATH 180, or System 44? 
Is the student’s NWEA MAP RIT score below the grade level norm? 
 

Ῐ Analyze: 
How has student growth been monitored?  
Does the data show inconsistent student performance? 
Are there any patterns observed in the data? 
What strategies have been employed? 
How has the teacher intervened? 
What support specialists have been consulted?  
How does the student perform in other content areas? 

 
Ῐ Implement: 

What is the goal (SMART goal form)? 
What intervention(s) and/or strategies will be used to support the goal? 
Who will be implementing the intervention(s)? 
Where will the intervention(s) take a place? 
How often will the intervention(s) take place? 
 

Ῐ Evaluate: 
What tool will be used to assess the intervention(s)? 
How often will the intervention(s) be assessed? 
When will the intervention plan be reviewed? 
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Option:  Schools may define and analyze the concern at the SRBI meeting and then assign a case manager to 
complete the implementation and evaluate steps.  

 
Interim Steps 

  
Ῐ Between meetings, members of the team should all take responsibility for monitoring the fidelity of 

the selected instructional strategies and interventions, monitoring student progress, and fine-tuning the 
strategies based on classroom performance. 

  
After the Meeting 
 

Ῐ Teacher/Designee provides parent/guardian with the appropriate letter (from Frontline RTI or in the 
appendix +). 

  
Ῐ Classroom teacher implements interventions discussed during the SRBI meeting. These interventions 

are tracked and documented in Frontline RTI or collected and graphed in preparation for the follow-up 
SRBI meeting.  A minimum of 3 measures of the same skill or behavior is required (e.g., if the 
student’s primary area of concern is encoding, data must show at least 3 measures of encoding 
performance).  
 

Ῐ After 6 - 8 weeks, the team conducts a review of progress monitoring data to determine if adequate 
progress has been made toward the goals.  The team decides to continue with the existing strategies or 
to select new ones. The team may also decide to implement Tier III interventions if the rate of learning 
is inadequate to reach the goals. ê

ê
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Bridging from Elementary to Middle and Middle to High School  
Ῐ Option 1:  An electronic version of a student’s SRBI history should be available on Frontline RTI for 

district rollover including SRBI plans, parent letters/consents, and the student’s response to 
intervention data.  The sending school notifies the receiving school that a student is in the SRBI 
process. 

Ῐ Option 2:  A hardcopy of a student’s SRBI folder should be sent to the receiving school’s SRBI 
designee containing all SRBI plans, parent letters/consents, and student’s response to intervention 
data.  

 
 
 
 
 

 

 
 
 


